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Project background

• Aims: To link an English spoken communication 
course to the CEFR; to suggest how the course 
can be improved. 



Key outcomes
For those who are involved in the teaching 
programme:
• to be fully aware of the CEFR and what it 

represents
• to critically reflect on the suitability of the 

current programme for the communication 
needs of their students

• to understand its relationship to the CEFR
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Example CEFR linking projects
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Is the CEFR only about language assessment? NO!

How would we link a teaching 
programme to the CEFR?



The branching system of levels in the CEFR 
(based on Council of Europe 2001: 32)

Pre A1
(CoE, 2018)



The structure of the CEFR descriptive scheme (CoE, 2018) 
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Summary of procedures adopted
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Familiarisation
Before the panel: Self-study online; 
Read relevant CEFR extracts and 
scales; Descriptor rating via 
SurveyMoneky
During the panel: Descriptor sorting; 
Presentations on CEFR and on the 
course syllabus

Specification
Before the panel: The course 
tutors/programme director complete 
CoE forms; CRELLA staff review forms 
with iterative feedback
During the panel: Panel review claims 
and judge a relevant CEFR level of 
each assessment activity

Standardisation/Benchmarking 
Before the panel: Applying CEFR scales to CEF-
train, CoE and other samples
During the panel: Training in applying CoE and 
Cambridge English samples; Discussion and 
consensus building on applying CoE scales to 
the course samples
Standard setting 
During the panel: Independent rating of 
performance samples using CEFR scales

Validation
Procedural: Qualifications of 
panellists; Documentation of 
procedures; Feedback and 
questionnaire
Internal: Outcomes of 
Familiarisation; Reliability of 
judgements; Feedback and 
questionnaire



In addition…CEFR Chapters 6 and 7
• Programme information was requested based on questions taken 

from Chapters 6 and 7 of the CEFR (CoE, 2001), in terms of 
a) its language learning & teaching principles, and 
b) tasks and their roles in language teaching.
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e.g.
Q. What learning approach(es) does the XXX programme follow?
Select one or more approaches (or specify others) from Section 6.4.1 (p.143).
Q. Read Section 6.4.2 (p.144-145) and describe:
what are the relative roles and responsibilities of teachers and learners in the 
organisation, management, conduct and evaluation of the language-learning 
process?
Q. Read Section 6.4.7.3 (p.150-151) and describe

• according to which principle(s) lexical selection has been made.
Q. Read Chapter 7 (p.157-165) and briefly describe

• the criteria for selecting tasks which are purposeful and meaningful for 
the learner



Familiarisation 
• Training activities to ensure participants in linking process 

have detailed knowledge of  CEFR

• Familiarisation activities:
– Section 3.6 in the CEFR (English pp. 33−36) describes salient features 

of levels. 

– Review sample tasks for relevant CEFR level (if available)

– Sorting descriptors

– Self-assessment of own language level in a foreign language – using 
CEFR Table

• Discussion with colleagues
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Specification

• Self-audit of coverage of speaking activities profiled in relation to 
the categories presented in CEFR Chapter 4 “Language use and 
the language learner” and CEFR Chapter 5 “The user/learner’s 
competences”. 

• As well as serving a reporting function, these procedures also 
have a certain awareness-raising function that may assist in 
further improving the quality of the examination/teaching 
programme concerned. 
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Specification activity during the 
panel: Task Review

Step 1: Review the assessment task and specification document. 
Step 2: Agree on the CEFR level that is most suitable to describe the 
task. Justify your decision by referring to relevant CEFR descriptors.



Example task (modified from Doff et al., 2015: 94)

Discuss the statements below with your partner. 
Which advice do you think is most relevant? Why?

The reason people get into financial trouble is that they’re not taught 
how to manage personal finance. This needs to be introduced as a 
subject in school.

Financial experts tend to oversell the need to save money. They 
forget that people need to enjoy life and that often means 
spending money!

There are too many financial experts saying too much about personal 
finance. This doesn’t help – it just creates confusion and people feel under 
pressure.



Content coverage of textbooks (example)
Level 

1
Level 

2
Level 

3
Level 

4
Level 

5

In
te

ra
ct

io
n 

Ac
tiv

iti
es

Overall Spoken Interaction √ √ √

Understanding an Interlocutor √
Conversation √ √
Informal Discussion √ √ √
Formal Discussion (Meetings) √ √
Goal-oriented Co-operation √ √
Obtaining Goods and Services √
Information Exchange √ √
Interviewing & Being 
Interviewed

√

Pr
od

uc
tio

n 
Ac

tiv
iti

es

Overall Spoken Production √
Sustained Monologue: 
Describing experience 

√ √

Addressing Audiences √ 14

Is this in line with the students’ 
communication needs?



Standard setting

Data: 
CEFR ratings given by the panel 
members to each of a collection 
of students’ performances 
(Both CiEP performances and 
actual students’ performances) 

Anchoring (Linacre, 2013) using: 
a) cut-off logit value for each CEFR level (North & Jones, 

2009) 
b) ability measure value for each CiEP sample (North, 2016, 

personal communication) 



Key outcomes
For those who are involved in the teaching 
programme:
• to be fully aware of the CEFR and what it 

represents
• to critically reflect on the suitability of the 

current programme for the communication 
needs of their students

• to understand its relationship to the CEFR
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